®UJIOJIOTUYECKHUE HAYKH

albHO BAXHBIMU SIBJISIOTCA HCCIIEAOBAHMS SI3BIKOBBIX
€IMHUL], PENPEe3eHTUPYIOMNX MpPEICTaBIeHUEe OIHOTO
HapoJa o npyrom. Muadopmarust, momydeHHas B pe3yJib-
TaTe MOJOOHBIX HCCIIEOBAHUM, JaeT BO3MOXHOCTh
0CO3HATh, KaK BHIST TeOs1, TBOIO CTPaHy M TBOMX COILIE-
MEHHUKOB JIIOAN IPYTOH KyJIbTypHI, APYTOH HAIlMOHAb-
HOCTH. DTH 3HaHMS MOTYT OKa3aTh CYIIECTBEHHYIO MO-
MOIIb B TOM, YTOOBI NPEABHUACTh KOH(IUKTH B MEXKHA-
[IMOHAJILHOM OOLIEHHH M TOIBITAThCS NPENOTBPATHTD
uX.
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B.M. Illseu

HNPENOJABAHUE AHTJIMVCKOI'O SI3bIKA JIJISI HAYYHBIX LEJIEN
HOCHTEJISIM PYCCKOI'O A3bIKA: HEKOTOPBIE ITPOBJIEMbI U PEHIEHUA

Ilyonuxauusa evinonnena é pamkax 111 Mescoynapoonoii HayuHoli KoHpepenyuu
«B3aumooeiicmeue a3vikoe u Kynomyp» 24 — 27 anpens 2014 ..

OI[HI/IM U3 OCHOBHBIX q)aKTOpOB TIOBBILICHU A aKa,I(eMI/I‘leCKOfl MOOHMJILHOCTH HAay4YHO-IIEAarornieCKux Kaapos B Poccun sBmsiercst
HNOBBIINICHUEC YPOBHS UX KOMIIETCHTHOCTHU BJIAJICHUST AHTJIMACKUM SI3BIKOM B cq)epe NOATOTOBKU HAYYHBIX JOKJIa/I0B U ny6mzn<au1/n71. B
CTaTbC PACKPBLIBACTCS cneumbnka HEKOTOPBIX np06neM, BO3HHUKAIOUIUX B IIPOLECCE O6y‘{eHI/IH npenoaaBaTeneﬁ By3a aHFJ'IPIﬁCKOMy
SA3BIKY IJIS OTUX ueneﬁ, U npeajiararoTcs BO3MOKHbBIE METOAbI PCIICHUS 3TUX npoGneM.

AkaneMudeckass MOOMIBHOCTh, O0YYECHUE aHIVIMICKOMY S3BIKY JUIS CTICLHAIbHBIX (Hay4yHBIX) IeJiei, MeTOA aHanu3a MoTpeGHo-

CTeH, A3BIKOBast MHTEp(EepeHINsI.

Considerable improving of English language competence of academics and researchers in the sphere of preparing research publi-
cations and presentations is one of the key factors of increasing academic mobility in Russia. The paper focuses on some problems
that have been revealed in the process of teaching English to university professors and suggests possible methods of solution.

Academic mobility, English for academic purposes (EAP), English for special purposes (ESP), English for research publication
purposes (ERPP), needs analysis, language transfer, syllabus approaches.

In the fast changing world, where globalization is
pervading all spheres of our life, higher education is not
an exception. Since Bologna declaration in 1999 stated
“mobility of students, teachers and researchers” as one
of the most important actions to “incorporate the Euro-
pean dimension into higher education” [10, p. 1], the
problem for many European countries including Russia
is still up-to-date. According to statistics, Switzerland is
the country with the world highest proportion of foreign
researchers (57 % of its researchers coming from other
countries) and with the highest proportion of their re-
searchers going to work in other countries [5, p. 14].
Canada, Australia, the United States, Sweden and the
United Kingdom have between 50 and 30 % of their re-
searchers coming from foreign countries [ibid.]. Russia
declared academic mobility as one of its priorities in
2006 [4, p. 8]. According to Rosstat in 2002 9,8 % of
Russian professors worked in other countries while in
2006 41,9 % had some kind of international cooperation
with foreign colleagues [1, p. 34]. Although Russia is

trying to integrate into the global process the problem is
still up-to-date.

Cherepovets State University being a typical regional
university in Russia has faced the same problem which is
becoming crucial when international cooperation is one
of the criteria for efficiency of higher education institu-
tions. Though some professors keep contacts with their
foreign colleagues and take part in some international
academic programs, we cannot tell about wide involve-
ment of the academic staff into international cooperation.
The main reason is low level of English language com-
petence that is considered to be a requirement for carry-
ing out any professional activities abroad, and that factor
prevents them from active participation in academic and
research activities in other countries. The situation is
quite typical for Russian universities [2].

To improve the situation within its own organization
Cherepovets State University has launched the program
for its professors aiming to improve their English know-
ledge and skills in the sphere of professional communi-
cation so that they will be able to take active part in aca-
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demic and research activities abroad. The program
started in June 2014, at the time being it has lasted for 10
months, and in this paper which has more of a practical
aspect I will cover some problems that we faced during
the implementation of the program and some solutions
that were found.

As the essential form of implementing the program
the course of English language studies in groups guided
by professors of the University who teach English to
students was chosen.

The first step of the program was using the methods
of needs analysis and language level assessment of the
participants of the program. The method of needs analy-
sis showed that participants had various purposes:

1. Improving English in general (‘one level up’).

2. Improving specific language skills (speaking, lis-
tening comprehension, writing).

3. Acquiring specific language competence (being
able ‘to understand people in everyday situations and
answer them”).

4. Acquiring specific language competence in pro-
fessional sphere (being able ‘to write business letters’,
‘to write grant proposals’, ‘to write calls for papers’, ‘to
write articles and research papers’, ‘to give presentations
and lectures’, ‘to ask and answer professional questions’,
‘to take part in professional discussions’).

The level assessment using a standard test showed
that participants’ competence varied from beginner level
to upper-intermediate, often imbalanced in different as-
pects with slightly higher levels in reading and grammar
and lower levels in listening comprehension, speaking
and writing.

Considering the results of level assessment it was de-
cided to divide participants into 3 groups according to
their language level:

- ‘beginners’;

- ‘intermediate’ (in fact, elementary with very poor
listening and speaking skills);

- ‘advanced’ (in fact, intermediate with moderate
listening and speaking skills).

Later practice showed the efficiency of this approach
that helped teachers to create more harmonious atmos-
phere in class and promoted to faster progress of most of
participants.

Having considered the data of the needs analysis, it
became clear that the course would be mostly located in
the area of teaching English for specific purposes (ESP).
As ESP being a sphere of a variety of more specific
fields such as English for business purposes, art purpos-
es, tourism purposes, etc [8], we understood that the syl-
labus of the course should be developed using principles
and methods of English for academic purposes and Eng-
lish for research publications.

While teaching English for academic purposes
(EAP) is a subject of a wide range of practice and re-
search publications — it is considered as a challenging
and multi-faceted area within the wider field of English
language learning and teaching (ELT), and is one of the
most common forms of English for specific purpos-
es (ESP) [9, p. 3] — English for research publication pur-
poses is a relatively new subject of studies. The term was

suggested by J. Flowerdew [6]. It is considered to be a
branch of English for specific purposes and is closely
connected with EAP.

Though needs analysis in our case showed the variety
of participants’ purposes, it was decided to take into ac-
count all the needs and develop a syllabus embracing all
the demands of participants with some specialization for
individual needs. According to researches [3], [7], it is
efficient to create a syllabus that uses one or some of the
syllabus approaches:

- considering grammar structures that are specific
for particular genres (e.g. writing an article) — genre-
based syllabus;

- considering some specific skills (e.g. reading pro-
fessional books and articles, speaking in professional
situations) — skill-based syllabus;

- considering professional tasks (e.g. writing a
grant proposal, giving a presentation on a conference) —
task-based syllabus;

- considering specific fields for using English (e.g.
linguistics, psychology, IT) — field-based syllabus;

- considering specific interests (e.g. poetry, photo-
graphy) — interest-based syllabus.

We decided to develop the syllabus that used the
principals of genre-based syllabus, skill-based syllabus
and task-based syllabus in their combination as those
that meet the requirements of most participants of the
program.

Genre-based approach was implemented in the
course in the process of studying grammar for writing an
article when special attention was drawn to constructions
typical in research publications such as constructions
with auxiliaries, passive constructions and participle
constructions.

Much attention was paid to developing specific skills
as listening comprehension and speaking for most of the
participants mentioned them as their poor competences.
This approach was combined with task-based syllabus
approach. For example, such skills as listening and un-
derstanding lectures and presentations or speaking on the
topic of one’s professional interests were being devel-
oped. The syllabus managed to cover considerable
amount of situations that are typical in professional aca-
demic sphere.

We also used integrated skills approach when such
combinations of skills as listening comprehension —
speaking and reading — writing were being developed
simultaneously. This approach helped us to model real
life situations that are typical in professional sphere, for
example, listening to a presentation and asking questions
or reading an article and writing a review or an abstract.
Implementation of this approach considerably improved
participants’ skills in the aspects that were considered as
their weak sides.

Within the course some other problems were found.

First, some differences connected with diverse aca-
demic traditions were elicited. They deal with such as-
pects as the structure and volume of an article, the sys-
tem of quoting and making references, etc. That can be
also considered as a psychological problem as Russian
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professors had to accept a different approach to writing
research publications.

Second, some problems that are connected with lan-
guage transfer became evident. Some learners tried to
mechanically transfer Russian language rules in syntax
and Russian collocations onto English structures and
sentences. Thus, sentences or structures that do not
sound naturally appeared: “Developing effective prob-
lem solving skills can be teaching students to decision
making and planning results”. I also have to mention that
some professors used machine translators that did not
contribute to using natural structures and word combina-
tions. We tried to prevent this interference encouraging
learners to regularly read authentic materials (research
publications written by native speakers or more confi-
dent English users) and to use patterns that are typical in
specific professional situations or writing genres. An
interesting fact: learners who study English as their
second foreign language and are confident users in the
first one as well as researchers in linguistics showed
more flexibility in understanding and acquiring vocabu-
lary and grammar that is typical for English but has some
difference with Russian lexical entries and grammar
structures.

In conclusion, I want to emphasize that teaching Eng-
lish for specific academic and research purposes has
some problems that are connected with individual specif-
ic purposes of learners, their language knowledge com-
petence and foreign languages experience, differences in
academic and research traditions. These problems can be
solved using variety of methods and approaches of such
sphere of teaching English as English for specific pur-
poses, specifically English for academic purposes and
English for research publications purposes.
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10.B. ll[ypuna

MHTEPHET-MEMBI: IPOBJIEMA THUIIOJIOTI'MA

Cratbst nocBsineHa npobiieMe TUIIOJIOTHU HHTEPHET-MEMOB, ()YHKIIMOHUPYIOIIMX B KOMMYHHKAaTHBHOM IIPOCTpaHCTBe MHTEpHE-
Ta. JI0Ka3pIBaeTCs, YTO BOSMOKHOCTH KJIACCH(UKALNA CBA3aHBI C BRIOOPOM aIEKBATHBIX KPUTEPHEB IUISl ONMCAHHS MEMOB, OTpa-

JKAFOIETo UX CBOeoOpasme.

HHTepHeT-KOMMYHHKAINs1, THTEPHET-MeM, KOMUIecKuil addexT, peueBoii xxaHp, AeMOTUBATOP.

The paper is devoted to the problem of typology of Internet memes functioning in the Internet communication. It is proved that
the possibility of classification is related to the choice of adequate criteria to describe the meme reflecting their identity.

Internet communication, Internet meme, comic effect, speech genre, demotivator.

HHTepHer paccMaTpuBaeTcsl Kak KAYeCTBEHHO HOBas
HHPOPMAIIMOHHO-KOMMYHUKATHBHAS ~ Cpela, OTKPBI-
BaroIIas 0coObIe BO3MOKHOCTH ISl PeaTM3allii HHTEIN-
JEKTyaJIbHBIX M TBOPYECKUX IOTPEOHOCTEH YeIoBeKa.
AKTUBHOE Pa3BUTHE KOMMYHHKATHBHOTO IMPOCTPAHCTBA
MuTepHera npuBeno K MOSBIEHHUIO 3HAYUTEIBHOTO KO-
JINYECTBA MCCIIEIOBAHUM, MOCBAILICHHBIX JaHHOUM Mpo-
onematuke. [lo muenuto E.M. T'oporrko, MOXHO TOBO-

puTh 0 HOpMHUPOBaHUH 0COOOH NUCIMILIMHAPHON Tapa-
JIUTMBbI — TUHrBUCTUKHM VHTEpHeTa [2].

Teoperudeckuit 0030p mccaeq0BaHUI Kak eHOMEHA
WHTEpHETa, TaK M KOMMYHHKATHBHOTO IIPOCTPAHCTBA,
BO3HHUKAIOIIETO Ha €ro OCHOBE, IMOKa3aJ, 4TO MOYKHO
BBIJICIUTH MIATH OCHOBHBIX TIOJXOJIOB K €TI0 H3YUCHHUIO:

1) mocTpoeHHe U OMHCAHHUE COIMATBHBIX MTPOTHO30B
pasButust ViHTepHera, rne VHTEpHET npeacTaBieH, mpe-
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